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Guided Reading 

Grades K-2

Definition: In guided reading the teacher works with a small group of students who have similar reading behaviors and are able to read similar levels of text with support at their instructional level.   

Characteristics of Guided Reading:

· Teacher scaffolds:  introduces the text, guides students on picture walks, draws students’ attention to key vocabulary, etc.
· Text presents only a few challenges for students.
· Students read the entire text or a unified part of the text.
· Teacher works briefly with individuals students in the group as they read the text.
· Teacher may select one or two teaching points following the reading of the text; teacher may also ask students to participate in an extension activity after reading.
· Groups are flexible: children are grouped and regrouped based on ongoing assessment and observation.
· Text used in guided reading lessons will eventually be placed in students’ browsing boxes.
· Teacher selects a “spotlight child,” or specific student and takes a running record during or immediately following the guided reading lesson.  

Guided Reading 

Grades K-2

District Resources 

· Rigby Literacy Guided Reading Books 
· Wright Group Books
· School literacy libraries/book rooms 

Professional Resources

· Guided Reading: Good First Teaching for All Children, Irene Fountas and Gay Su Pinnell
· Matching Books to Readers:  A Leveled Book List for Guided Reading, K-3, Irene Fountas and Gay Su Pinnell
· Apprenticeship in Literacy, Linda Dorn
· Classrooms that Work, Richard Allington

Independent Reading 
Grades K-2

What is Independent Reading?

Independent reading is a way of supporting and guiding students as they read on their own. In independent reading, students silently read books of their own choice while the teacher holds conferences with students.  They also respond to their reading in a journal of some kind. The purpose of independent reading is to help students increase the time they spend reading and responding to literature. Making Meaning refers to this as IDR time. There are breaks built into the Making Meaning curriculum for devoting a week’s time to IDR. During this week, you will have the opportunity to confer with every student and to document the conferences using the IDR Conference Notes page in the manual. 

Teacher’s Role

· Provide students with a purpose for reading.
· Confer with individual students on a weekly basis.
· Observe reading behaviors and keep records. (Making Meaning provides a record called “Teacher’s Resource Sheet for IDR Conferences,” which can be found at the back of the manual. Making Meaning recommends that you document at least one IDR conference per student per unit. )
· Work with small groups of students in guided reading or literature study.
· Provide an organized, attractive, comfortable environment for reading.
· Provide students with a wide range of narrative and expository text at various levels. Categories can include genres, subjects, topics, themes, favorite authors or illustrators, popular series, and student favorites. 

Student’s Role

· Read continuously the entire time. 
· Keep records of their reading.
· Reflect on their reading in a journal or reading log.
· Confer with the teacher about their reading.
· Think about and write responses to their reading. 
· Choose books on their own level that they are interested in. 

Independent Reading 
Grades K-2

Time Recommendations by grade level

K-2 days a week for 15-20 minutes

1st-3 days a week for 20-25 minutes

2nd-3 days a week for 25-30 minutes

Professional Resources for Independent Reading

· Guiding Readers and Writers, Irene C. Fountas and Gay Su Pinnell (Section 2).
· Making Meaning Manual—see beginning section titled, “IDR-Individualized Daily Reading”

· The Continuum of Literacy Learning, Grades K-8: Behaviors and Understandings to Notice, Teach, and Support, Irene C. Fountas and Gay Su Pinnell—see section titled, “Writing About Reading”

· Growing Readers, Kathy Collins

· Apprenticeship in Literacy, Linda Dorn, Cathy French, and Tammy Jones

Shared Reading and Interactive Read-Alouds
Grades K-2
Definitions

Shared Reading is when the teacher and the children read in unison from the same enlarged-print book, song, or poem. In shared reading, the teacher and the students all have a copy of the same text (if the piece is relatively long), or the text is in a Big Book, projected on the overhead or copied onto chart paper (if it’s short).  Usually with grades K-2, the text is short and is in the form of a Big Book. Ideally, children should gather closely around the teacher in an effort to simulate the intimacy of parents reading to their children. The text must be enlarged so that each child will be able to follow the print.
Interactive Read-Alouds are different than typical teacher read-alouds in that, in typical read-alouds, the teacher reads and the students listen, period. In an interactive read-aloud, the teacher pauses at significant points, asks the students for comments, and invites brief discussion. The teacher shares her own thinking to demonstrate how experienced readers engage with and think about texts as they read.  

Characteristics

The teacher can use the supportive context of shared reading to:

· Model & teach early concepts about print, such as directionality & one-to-one matching.

· Locate some known words and letters.

· Predict some letter/sound correspondence.

· Teach reading strategies such as rereading to monitor, predicting & confirming responses, cross-checking one cue against another,  searching for additional information to resolve conflict, and making connections with background knowledge.

· Teach book conventions such as title, table of contents, author, &illustrator. 

· Use short, focused activities to direct the children’s attention to specific text features and to show them how to apply problem-solving strategies.

Shared Reading and Interactive Read-Alouds
Grades K-2
Interactive read-alouds, in which the teacher pauses at significant points and asks for comments:

· Must not stop too frequently or for too long or it will disrupt the flow. 

· Create shared literacy experiences as a foundation for learning how to comprehend texts. 

· Use short stories and informational pieces as part of the language and word study block of the literacy framework.

· Use picture books to help students understand the characteristics of genres that are new for them.

District and Professional Resources

· Balanced Literacy at a Glance, Joylynn Wilson, Rebecca Soriano, Rebecca Forgash, & Cindy Kelly
· Continuum of Literacy Learning, Irene C. Fountas and Gay Su Pinnell
· Growing Readers: Units of Study in the Primary Classroom, Kathy Collins

· Units of Study, Lucy Calkins
· The Primary Comprehension Toolkit (K-2), Stephanie Harvey and Anne Goudvis
· Rigby Reading Series (Big Books, Poems on Charts, etc.)
· Strategies That Work, 2nd Edition, Stephanie Harvey and Anne Goudvis
· One Hundred and One African –American Read-Aloud Stories, Susan Kantor, ed.
Word Work, Phonics, Phonemic Awareness
Grades K-2
Definitions

Word Work 

The practice and use of decoding strategies needed for successful independent reading through explicit and direct instruction in the alphabetic principle, phonemic awareness, and word structure.

· Spelling

· Vocabulary

· Word study

· Word wall

· Sight words

· Word families

Phonics

An instructional approach of teaching beginners to read and pronounce words by learning to associate letters or letter groups with the sounds they represent.

· Building decoding skills

· Helps students learn to read

· Students will be actively engaged

· Promotes and fosters social interaction

· Students make sense of what they learn
Phonemic Awareness

The ability to recognize that a spoken word consists of a sequence of individual sounds.  The ability to notice, think about and work with the individual sounds in spoken words.

· Split syllables

· Teach blending and segmenting

· Teach alphabet recognition

· Use key words and pictures

· Lead to building spelling skills

· Isolate sounds

Word Work, Phonics, Phonemic Awareness

Grades K-2
District Resources

· Start Up, Build Up, and Spiral Up Phonics Program,  Benchmark Education
· Word Works Phonics, Rigby
· Spelling Sourcebook, Rebecca Sitton
· Poetry Big Books, Rigby

Professional Resources

· Spelling Essentials, Elizabeth Tucker
· Phonics They Use, Patricia M. Cunningham
· First-Place Reading: Practice Book, Harcourt
· Thinking and Learning About Print (Reading/Writing Connection), Open Court Publishing
· Reading and Writing Source Book, Ruth Nathan and Laura Robb
· Final Consonant Sounds, World Teachers Press
· Phonic Pictures (Initial Sounds and Blends), World Teachers Press
· Initial Sounds (Phonics In Action), World Teachers Press
· Initial Blends & Digraphs, World Teachers Press
· 100 Words Kids Need to Read by First–Third Grade (3 Books), Scholastic

Writing Workshop

Grades K-2
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Writing Workshop
Writers’ workshop consists of units of study across the year where writing is a daily occurrence and students are given regular and extended time to write.  During writing workshop students should be given explicit instruction around how to write, choices about what to write, exposure to good models of writing and the security of a writing community in which to share and learn. 
Characteristics of Writing Workshop

· Writers’ workshop is a daily occurrence that spans forty-five minutes.
· Curriculum consists of units of study that range from about two to five weeks.  Units usually focus on a particular genre like personal narratives or realistic fiction, or on a writing process like collecting ideas or revising.
· Students collect their ideas and topics in a Writer’s Notebook.  The notebooks should be collected regularly and read by the classroom teacher.  
· Writer’s workshop contains four major teaching structures:  whole class mini-lessons, whole class teaching shares, individual conferences, and small group strategy lessons.
· The mini-lesson are followed by approximately twenty to thirty-five minutes of independent writing time where students write on their own topics of choice.  
· During independent writing time teachers confer individually with students or teach a strategy group of students with a similar writing need.  
Writing Workshop

Grades K-2
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Professional Resources 
· Being a Writer, Developmental Studies Center

· Units of Study for Primary Writing:  A Yearlong Curriculum, Lucy Calkins

· The Continuum of Literacy Learning, Grades K – 8, Irene Fountas & Gay Su Pinnell

· Marvelous Mini-Lessons for Teaching Beginning Writing, K- 3, Lori Jamison Rog
· Craft Lessons, Teaching Writing K-8, Ralph Fletcher & JoAnn Portalupi
· Non-Fiction Craft Lessons, Teaching Writing K-8, Ralph Fletcher & JoAnn Portalupi

· How’s It Going?, Carl Anderson

· One to One: The Art of Conferring with Young Writers, Lucy Calkins
· The Art of Teaching Writing, Lucy Calkins 

Independent Reading

Grades 3-6
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Independent Reading
A block of time (Usually 30-50 minutes) given everyday to students to read independ-ently from books of their own choosing. Daily reading practice helps kids gradually tackle more complex material. Reading books they can and want to read fosters more reading. The more they read, the better they get! The teacher’s role is to confer with each student during this time and utilize the opportunity for one on one teaching.

Characteristics of Independent Reading

· Students read self selected “just right” books for a block of time everyday. (30-50 Minutes)
· Teacher confers with students individually everyday while students are reading. This time is used for one on one teaching. Anecdotal records should be kept during this time to use for further teaching implications.
· Conferences should last between 5 -7 minutes in length and classroom teachers should try to meet with each student every week.

· Students have time to share after independent reading everyday either with a partner or whole group. (5 Minutes)
· Booktalks are given by the teacher and students to promote interest and community.
· Students are held accountable by recording books, pages, and minutes in Reading Logs and written responses containing their thinking and reflection in Reader’s Notebooks.
· The teacher teaches routines and mini-lessons that support moving the community of readers forward.
· Students must have access to a well organized classroom library with a large amount of books on various levels and of various interests.

Independent Reading 

Grades 3-6
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Professional Resources:

· Making Meaning – IDR Conference Form, Assessment Book
· University City Curriculum Guide, Grades 4-6
· Guiding Readers and Writers Grade 3-6: Teaching   Comprehension, Genre, and Content Literacy, Irene Fountas and Gay Su Pinnell
· Getting Started, Linda Ellis and Jamie Marsh
· Teaching Essentials, Regie Routman
· Building Background Knowledge for Academic  Achievement, Robert J. Marzano
Shared Reading, Interactive Read-Aloud
Grades 3-6

Definition
Shared reading/interactive read-aloud for grades 3-6 encompasses a series of implicit and explicit modeling of instructional techniques in which the teacher reads with the children. At the same time, children are encouraged to actively contribute to the readings and problem-solving activities with the guidance of the teacher. This is achieved by the teacher selecting appropriate text.  The text will provide a supportive context that helps students learn about the reading process. The goal is to make certain that the shared-interactive experiences provide a balanced model that will foster successful reading with knowledgeable talk.

Characteristics
· Teacher read aloud 
· Group discussion of text
· References made to reading strategies
· Completion of anchor charts

· Modeling of comprehension strategies

· Students make connections 

· Students respond to literature and poetry
Rationale
· Develops reading fluency

· Builds vocabulary

· Opportunities for accountable discussions

· Exposure to a variety of genres and authors

· Builds content knowledge

· Students practice listening skills

· Quality discussion skills and the enjoyment of reading are modeled

· Allows students to develop higher thinking skills

· Effective reading, thinking and metacognitive comprehension strategies are modeled

· Student writing is improved by recognizing author’s craft

Shared Reading, Interactive Read-Aloud
Grades 3-6
District Resources

· Making Meaning, Developmental Studies Center
· Guiding Readers and Writers, Irene C. Fountas and Gay Su Pinnell 

· Benchmark Assessment System, Irene C. Fountas and Gay Su Pinnell
· Comprehension Toolkit, Grades 3-6, Stephanie Harvey and Anne Goudvis
Professional Resources

· Snapshots: Literacy Mini-lessons Up Close, Linda Hoyt
· Literacy: Helping Children Construct Meaning, J. David Cooper
· Apprenticeship in Literacy, Linda J. Dorn, Cathy French, and Tammy Jones
· Teaching for Deep Comprehension, Linda J. Dorn and Carla Soffos
· Interactive Read-Alouds, Linda Hoyt
Guided Reading/Book Clubs

Grades 3-6

Note: Lower level readers still require guided reading.

Definition
Book clubs are small, peer-led discussion groups whose members have chosen to read the same article, poem, book, or novel and talk about it with each other.

Characteristics
· Teacher-led mini-lessons serve as bookends, before and after meetings.
· Students choose their own reading materials with guidance from the teacher.
· Small groups (three to six students) are formed, based upon book choice.
· Grouping is by text choices, not by “ability” or other tracking.
· Different groups choose and read different books.
· Groups create and meet on a regular schedule.
· Members write notes that help guide both their reading and their discussion.
· Discussion questions come from the students, not teachers or text books.
· Personal responses, connections, and questions are the starting point of discussion.
· A spirit of playfulness and sharing pervades the room.
· When books are finished, groups share highlights of their reading with classmates through presentations, reviews, dramatizations, book chats, or other activities.
· New groups form around new reading choices, and another cycle begins.
· Assessment is by teacher observation and self-evaluation.

Guided Reading/Book Clubs

Grades 3-6

District Resources 
· School literacy libraries/book rooms

Professional Resources
· Mini-Lessons for Literature Circles, Harvey Daniels and Nancy Steineke

· Guiding Readers and Writers, Irene C. Fountas and Gay Su Pinnell

Word Study 

Grades 3-6
 “The best way to develop fast accurate perception of word features is to engage in meaningful reading and writing, and to have multiple opportunities to examine those same words out of context, in isolation, in all their glory.”

-Donald Bear, Marcia Ivernizzi, Shane Templeton, Francine Johnston

Definition
Word Study involves the areas of phonics (letter/sound relationships), morphemic analysis (using word parts to denote meaning), and automaticity for sight words.  Word Study involves both the decoding (reading) and encoding (phonics and spelling) of our symbol system so students can make meaning from an author’s message and convey meaning by creating their own message.

During word study, the teacher provides students the opportunity to manipulate words and parts of words through meaningful and enjoyable activities and games.  Reading ability can develop dramatically as word study lessons develop experience with:

· Letters and their corresponding sounds
· Components of words (roots, prefixes etc.)
· Patterns of how words are spelled such as word families
· How parts of words often will give hints to the meaning of a word
· Word study activities call for active problem solving
Characteristics 
· Develop sight word vocabularies with word banks
· Word & picture sorts
· Examine consonant-vowel-consonant families
· Collect words in word-study notebooks
· Conduct word hunts for specific long and complex vowel patterns
· Examine open and closed syllables
· Compare accents in words
· Study common prefixes
· Interrelate spelling and meaning in word-study groups
· Study words from reading by patterns in spelling and meaning
· Examine the spelling-meaning connection
· Note derived forms in bases and roots
· Compare and contrast words based on word endings, vowel sounds etc.

Word Study 

Grades 3-6
District Resources

· Guiding Readers and Writers (Grades 3-6), Irene C. Fountas and Gay Su Pinnell

· Wright Group Literacy, Wright Group McGraw Hill Companies

· Start Up, Build Up, & Spiral Up Phonics, Benchmark Education Company 

· Guided Reading, Irene C. Fountas and Gay Su Pinnell

· Spelling Sourcebook for 3rd Grade, Rebecca Sitton

Professional Resources
· The Teacher’s Guide to the Four Blocks, Patricia Cunningham, Dorothy P. Hall, and Cheryl M. Sigmon

· Phonics and Word Study for Struggling Readers Grades 4-6, Evan- Moor

· Balancing Literacy A Balanced Approach to Reading and Writing Instruction, Creative Teaching Express

· Words Their Way Word Study for Phonics, Vocabulary, and Spelling Instruction, Donald R. Bear, Marcia Invernizzi, Shane Templeton, & Francine Johnston

· When Kids Can’t Read: What Teachers Can Do, Kylene Beers

Writing Workshop

Grades 3–6
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Definition
Writers’ workshop consists of units of study across the year where writing is a daily occurrence and students are given regular and extended time to write.  During writing workshop students should be given explicit instruction around how to write, choices about what to write, exposure to good models of writing and the security of a writing community in which to share and learn. 
Characteristics 
· Writers’ workshop is a daily occurrence that spans fifty to sixty minutes.
· Curriculum consists of units of study that range from about two to five weeks.  Units usually focus on a particular genre like personal narratives or realistic fiction, or on a writing process like collecting ideas or revising.
· Students should collect their ideas and topics in a Writer’s Notebook.  The notebooks should be collected regularly and read by the classroom teacher.  
· Writer’s workshop contains four major teaching structures:  whole class mini-lessons, whole class teaching shares, individual conferences, and small group strategy lessons.
· The mini-lesson will be followed by approximately thirty-five to fifty minutes of independent writing time where students write on their own topics of choice.  
· During independent writing time teachers will confer individually with students or teach a strategy group of students with a similar writing need.  
Writing Workshop

Grades 3–6
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Professional Resources
· Being a Writer, Developmental Studies Center
· Units of Study for Intermediate Writing Grades 3 – 6, Calkins

· Grades 4 – 6 U-City Curriculum Guide

· The Resourceful Writing Teacher, Jenny Mechem Bender 

· Guiding Readers and Writers Grades 3 – 6, Fountas & Pinnell 

· Craft Lessons, Teaching Writing K-8, Fletcher & Portalupi

· Non-Fiction Craft Lessons, Teaching Writing K-8, Fletcher & Portalupi

· How’s It Going?, Carl Anderson

· The Art of Teaching Writing, Calkins 

